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Syntax for non-speaker of Arabic: real usage, reality of syntax lessons for non-speakers of Arabic, and the Arabic sentence as a 
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1. Introduction  
Arabic syntax is based on the observation of the unlimited general examples which have been produced by 
Arabic native speakers. Grammarians have made no effort to arrange these lingual products under general standards 
that are controlled by rules. Rules that are based on linking the lingual elements together in complete lingual units 
from two aspects: meaning and structure.            
It is generally believed that grammarians view the sentence as the smallest unit to analyze within the general 
level of the syntax lesson, thus they stipulate linking lingual elements together to create speech, Sibawayh said:” 
Don’t you see that the verb needs a noun, otherwise it will not be speech”. Therefore, words in sentences must 
conform to certain structures to be understood as speech or written language, or it will fail. Al-Saimari said: “ 
Speech has two aspects: significant and insignificant. The significant one is what contains two nouns, like:ﺪ ﻳﺯ 
ﻙﻮﺧﺃor a verb and a noun, like:ﻡﺎ ﻗ  ٌﺪﻳﺯor an article, a noun, and a verb, like:ﻥﺎ ﻛ  ٌﺪﻳﺯ ﻙﺎﺧﺃ 
These are the identifiable significant structures. On the other hand, examples of the insignificant structures which 
are not composed of the previous formulas are: ،ﺐﻫﺫ ،ﺝﺮﺧ ،ﻖﻠ ﻄ ﻧﺍﻭ ،ﻞﻫ 
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All these are representative of insignificant structures. The Arabic sentence is generally based on the reference 
principle, which is the connection between two lingual elements, each one depends on the other, and the meaning by 
necessity may extend to extra elements called complements. The connection between the referred and the reference 
is the causal necessity which is related to the meaning and not the form as is understood by some people. Ibn 
Ya’eesh has clarified this, he stated: reference is arranging words in order to be significant. Similarly, Al-Akbari 
declared that when he said: “Reference is meaning”. Thus, reference is an obligatory relationship that the word is 
forced to have in order to be a part of the structure, despite the difference and flexibility of words in joining other 
words. A noun can be a reference and a referred word, however a verb can only be a referred word and an article 
cannot be any of the above. Words used in a referring structure provide a specific function, which gives that word 
the syntactic point suitable, in relation to its function. 
 
2. A Stable System  
 
The system of referring is what makes the Arabic sentence structure a stable system on the simple relations level 
and as a variable system on the form level; since the lingual reality allows extended changes in the form level, which 
are caused by various structural phenomena such as forwarding and delaying, omission, and the variation in the 
complement place.   
Grammarians are in disagreement in categorizing sentences and accrediting some types of them, and whatever 
the differences or consensus of opinion, conclude that the Arabic sentence is arranged by two main types of 
sentences: the verbal sentence and the nominal sentence.     
 
3. The Structural Flexibility of the Sentences  
 
The verbal and the nominal sentences are subject to that structural flexibility which allows the variety of 
structures and/or interpretations on the usage level, such as:. َﺔﺒﻴﻘﺤﻟﺍ ُﺪﻟﻮﻟﺍ ﻞﻤﺣ 
This verbal sentence may occur in usage in different forms:   
. َﺔﺒﻴﻘﺤﻟﺍ ُﺪﻟﻮﻟﺍ َﻞَﻤَﺣ 
. َﺔﺒﻴﻘﺤﻟﺍ َﻞَﻤَﺣ ُﺪﻟﻮﻟﺍ 
.ُﺪﻟﻮﻟﺍ َﻞَﻤَﺣ َﺔﺒﻴﻘﺤﻟﺍ 
.ُﺪﻟﻮﻟﺍ َﺔﺒﻴﻘﺤﻟﺍ َﻞَﻤَﺣ 
Or like: 
 .َﺔﻠﻤﺠﻟﺍ ُﺐﻟﺎﻄﻟﺍ َﺐﺘﻛ 
. َﺔﻠﻤﺠﻟﺍ َﺐﺘﻛ ُﺐﻟﺎﻄﻟﺍ 
.ُﺐﻟﺎﻄﻟﺍ َﺐﺘﻛ َﺔﻠﻤﺠﻟﺍ 
ﻛ.ُﺐﻟﺎﻄﻟﺍ َﺔﻠﻤﺠﻟﺍ َﺐﺘ  
On the other hand, the nominal sentence, such as: ﺖﻴﺒﻟﺍ ﻲﻓ ٌﻢﺋﺎﻧ ﺪﻴﻌﺳ 
may come in the following forms: 
- .ﺖﻴﺒﻟﺍ ﻲﻓ ٌﻢﺋﺎﻧ ٌﺪﻴﻌﺳ  
- .ﻢﺋﺎﻧ ﺖﻴﺒﻟﺍ ﻲﻓ ٌﺪﻴﻌﺳ  
- .ِﺖﻴﺒﻟﺍ ﻲﻓ ٌﺪﻴﻌﺳ ٌﻢﺋﺎﻧ  
- .ٌﺪﻴﻌﺳ ِﺖﻴﺒﻟﺍ ﻲﻓ ٌﻢﺋﺎﻧ  
- .ٌﻢﺋﺎﻧ ٌﺪﻴﻌﺳ ِﺖﻴﺒﻟﺍ ﻲﻓ  
-  ﻲﻓ.ٌﺪﻴﻌﺳ ٌﻢﺋﺎﻧ ِﺖﻴﺒﻟﺍ  
 
This shows that Arabic language guarantees the ability of elements within a sentence to move freely, and the 
focus is on the vowel points which play a precautionary role to prevent confusion. This is what was identified by 
Mayeeh8 where he pointed out that the arrangement principles creates meaning, which distinguishes the Arabic 
language from the other languages9 such as English, Chinese, French, and European-Indian languages in general. 
It is without doubt that this dependence on the reference nucleus in the Arabic sentence enriches the lingual 
structures and made it a fertile environment for development and enjoyment; “A productive structure that produces 
unlimited number of syntactical sentences, also it is systematic, due to the independent syntactic meanings it 
390   Fatima Mohammad Amin Omari /  Procedia - Social and Behavioral Sciences  185 ( 2015 )  388 – 391 
gives”.10 In English, for example, there is only one single way to express one meaning, in contrast with Arabic that 
has multiple ways of expressing this meaning.  
 
4. The Wide Opened Gate  
 
For a student of Arabic as a second language it may be somewhat difficult. This richness and complexity usually 
looks like a wide opened gate, that is difficult to pass through because of  its immensity and vastness. At the 
beginning, it seems an unregulated and rule free issue, but this makes it restrictive, since when talking about the 
sentence-elements exchangeability, we must consider the syntactic grade. In reality, there are free structures and 
other structures which are not free, and they adhere to syntactic grade considerations, which means that there is a 
preserved grade that binds an element’s place and an unpreserved grade which releases them. In this way, the 
nominal sentence is free, unless there is a structural or significant objection. And the verbal sentence is free on the 
single-person level, and restricted on the other levels- such as: -ﻝﺎﺟﺮﻟﺍ ﻡﺎﻗ  
It is impossible to move the elements; or a forbidden lingual structure will be produced. 
 ﻡﺎﻗ ﻝﺎﺟﺮﻟﺍ×  
this is completely wrong because of the grammatical point of view which says that when the subject comes 
before the verb , the verb has to consist of a pronoun  which refers to the subject, so the correct sentence would be  
 ﺍﻮﻣﺎﻗ ﻝﺎﺟﺮﻟﺍ  
The incorrect sentence will appeared in the case of plural subject, so the referred pronoun has to be clearly 
mentioned plural. 
 
Also: ءﺎﺴﻨﻟﺍ ﺕءﺎﺟ 
 ﺕءﺎﺟ ءﺎﺴﻨﻟﺍ×  
The right sentence would be  ﻦﺌﺟ ءﺎﺴﻨﻟﺍ 
On the other hand, in the single-person level, there is no problem if we change places, such as: 
ﺪﻟﻮﻟﺍ َءﺎﺟ 
 × َءﺎﺟ ﺪﻟﻮﻟﺍ  
×ﺖﻨﺒﻟﺍ ﺕﺮﻓﺎﺳ  
ﺕﺮﻓﺎﺳ ﺖﻨﺒﻟﺍ 
The practical experience of teaching Arabic as a second language has shown that to get learners to achieve a level 
of  perfection is not easy, but not impossible. Learners realize the idea of various elements freedom, moreover they 
find in it a new delight that saves them from getting embarrassed or fear of making mistakes when they change a 
word’s place. 
 
5. What is the Benefit?  
 
But the key question which is now in the minds of many is: What is the benefit? 
The attempt to discuss the advantages of forwarding, delaying, and other structural phenomena like omission, 
doesn’t seem to conclude in an agreement of how best to teach these aspects during the beginning stages of teaching. 
Learners are, at this stage, unable to recognize the structural significance that will enable them to distinguish the 
difference which is, in reality, vague for most of native speakers.     
Therefore, the big challenge for the teacher is not to get trapped and present this rich lingual feature as a chaos! 
Nevertheless, students can easily deal with the idea of allowing and preventing elements’ movement on the 
verbal sentence level, because it is related to grammatical firmness that they have learnt in their languages, and for 
the learner it is an easy issue, just like the command “say and don’t say”. 
However, this does not necessarily mean that the learner will use it spontaneously, because most of the structural 
mistakes which new speakers make are in this area. For learners, the pronounced and written lingual reality reveals a 
clear flaw in that they are clearly confused while singling, doubling, and pluralizing the verb, and if the noun 
forwards it on delays, such as:  
) ....... ﺐﺟﺍﻮﻟﺍ ﺐﺘﻛ ﺩﻻﻭﻷﺍ1(  
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Right ﺐﺟﺍﻮﻟﺍ ﺍﻮﺒﺘﻛ ﺩﻻﻭﻷﺍ : 
) ..... ﻕﻮﺴﻟﺍ ﻰﻟﺇ ﺖﺒﻫﺫ ﺕﺍﺪﻴﺴﻟﺍ2(  
Right  ﺕﺍﺪﻴﺴﻟﺍ :ﻕﻮﺴﻟﺍ ﻰﻟﺇ ﻦﺒﻫﺫ   
)            ........ ﻡﺎﻗ ﻥﻮﻤﻠﻌﻤﻟﺍﻭ3(  
Right  ﺍﻮﻣﺎﻗ ﻥﻮﻤﻠﻌﻤﻟﺍ : 
ﻥﻮﻤﻠﻌﻤﻟﺍ ﺍﻮﻣﺎﻗ   )4(  
Right ﻥﻮﻤﻠﻌﻤﻟﺍ ﻡﺎﻗ :   
The first three examples are the most common of students’ mistakes. Nevertheless, the vast Arabic language 
contains a fourth structural example for which a standard rule is required as a teacher of the Arabic language, cannot 
ignore this chapter of Arabic. Therefore, evaluating students work without having the fourth example in mind is a 
problematic issue, because considering this element as true, means to present an un-matched rule, while considering 
it false means to present an incomplete lingual chapter. 
Yet experience approves the efficacy of presenting the fourth example as a incorrect one during the beginning 
stages in order to let the learner reach a safe lingual shore with stable origins and clear rules. 
When the learner reaches an advanced lingual level, the horizon will be opened up in front of him/her to see the 
different lingual options. If the teacher follows this approach he/she would not ignore the educational principles. 
The different lingual options are not considered Arabic dialects (as they are not a lingual consideration), and it is 
not to open the syntactic disagreement and accepting any problematic issue and make it unlimited to be dependent 
on all Arab dialects, but this depends on the grammarians’ number, if it is small or large, because some of these 
exceptions are commonly used and that is the aim of this argument. Arabic scholars have previously recognized this 
and Al-Jaheth stated: “And syntax, do not let the student’s mind confused with is but in a way to save him from big 
mistakes….” And this is exactly the point in presenting knowledge, as indicated in Ibn Khaldoun’s introduction (Al-
Wahed, 2007).  
 
6. Conclusion  
 
This paper is an attempt to study the Arabic language system in its flexible sentence-system that emerges from 
syntactical, morphological, and writing systems that cross and contradict each other in knowledge circles which 
form the learner’s construction of language, and to control his expression and writing performance. Secondly, it is 
an attempt to identify mistakes that some non-native Arabic students commit because they make morphological, 
syntactical, structural, and writing mistakes. These may emerge from the Arabic lingual system, because some of the 
learners may speak Arabic, whilst considering other languages’ systems. The research in this issue depends on the 
outputs of students in the Language Center at the University of Jordan for non-speakers of Arabic, identifying their 
mistakes and then analyzing these to clarify the reasons of committing them, and finally to attempt formulate 
solutions to  resolve  and limit these errors. In other words, it does not work to attempt to consider the learners 
languages when they speak Arabic because Arabic has it’s system which is completely different from their language 
systems. The Arabic language gives more consideration of gender and numbers of the subject which have more 
effect when you writing a sentence. 
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